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さWｴ;デ ‘ﾗH┞ﾐ ﾉｷﾆWゲ デﾗ Sﾗ ｷゲ デﾗ SWIﾗﾐゲデヴ┌Iデ デｴW デW┝デゲが デﾗ ヮヴﾗHW デｴW ｪ;ヮゲ ;ﾐS ;HゲWﾐIWゲ ｷﾐ デｴWﾏが デﾗ 
uncover what they are not saying, to expose their ideological bad faith, to cut a cross-section 
through the twisted strands of their semiotic codes and literary conventions. What the students 
want her to do is to give them some basic facts that will enable them to read the novels as simple, 
straightforward ヴWaﾉWIデｷﾗﾐゲ ﾗa けヴW;ﾉｷデ┞げが ;ﾐS デﾗ ┘ヴｷデW ゲｷﾏヮﾉWが ゲデヴ;ｷｪｴデaﾗヴ┘;ヴSが W┝;ﾏ-passing essays 
;Hﾗ┌デ デｴWﾏくざ1  
D;┗ｷS LﾗSｪWげゲ ヱΓΒΒ ｴ┌ﾏﾗヴﾗ┌ゲ ﾗHservation, that the desires of university students may be at odds with the 
insights of those who teach them, reminds us that we need not accept the notion that student satisfaction 
with uﾐｷ┗Wヴゲｷデ┞ ﾉW;ヴﾐｷﾐｪ ｷゲ ;ﾐ ;ヮヮヴﾗヮヴｷ;デW ﾏW;ゲ┌ヴW ﾗa デW;Iｴｷﾐｪ W┝IWﾉﾉWﾐIWく “デ┌SWﾐデゲ ﾏ;┞ さIﾗﾐゲｷゲデWﾐデﾉ┞ ;ゲﾆ aﾗヴ 
デｴW ┘ヴﾗﾐｪ デｴｷﾐｪゲざく2 They may not understand the difference between teaching and learning, they may seek 
さW;ゲ┞ざ ﾗヴ さ┌ﾐゲﾗヮｴｷゲデｷI;デWSざ ﾏﾗSWゲ ﾗa デW;Iｴｷﾐｪが ;ﾐS デｴW┞ ﾏ;┞ ﾃ┌SｪW デｴW ケ┌;ﾉｷデ┞ ﾗa デｴWｷヴ ﾉW;ヴﾐｷﾐｪ W┝ヮWヴｷWﾐIWゲ 
on that basis.
3
   
In this article, we report on a small longitudinal qualitative study of a module that adopted a pedagogy 
(Problem Based Learning: PBLぶ デｴ;デ ┘;ゲ a;ヴ aヴﾗﾏ さW;ゲ┞ざ aﾗヴ デｴW ゲデ┌SWﾐデゲ IﾗﾐIWヴﾐWSが ;ﾐS デｴ;デが ;デ デｴW デｷﾏW 
(2007-8), set the module apart from others that the students studied contemporaneously.
4
 Using a narrative 
;ﾐS SｷゲI┌ヴゲｷ┗W ﾏWデｴﾗSが ┘W ヴWヮﾗヴデ ﾗﾐ デｴW ゲデ┌SWﾐデゲげ ヴWゲヮﾗﾐゲWゲ デﾗ デｴ;デ ﾏﾗS┌ﾉW ;デ デｴW デｷﾏW デｴW┞ ゲデ┌SｷWS ｷデく  Aゲ 
these were second year students, we conjecture that their responses to the National Student Survey (NSS), 
which would have been lodged less than a year later than these responses were captured, are likely to have 
echoed these views. We assume, therefore, that the students would have reported themselves as 
a┌ﾐS;ﾏWﾐデ;ﾉﾉ┞ さ┌ﾐゲ;デｷゲaｷWSざ ┘ｷデｴ デｴ;デ ﾏﾗS┌ﾉWが ｷﾐ デｴW デWヴﾏゲ ﾗa デｴW N““く  WW デｴWn report the results of follow-
up qualitative research conducted some eight years later. The students we were able to contact and who 
agreed to participate have all been in the workplace for a number of years. Their views of the module, 
unsurprisingly,
5
 are now strikingly different.  Indeed, they are the polar opposite to the views they expressed 
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when they were students.  We argue, therefore, that the narratives about quality of Higher Education based 
ﾗﾐ さゲデ┌SWﾐデ ゲ;デｷゲa;Iデｷﾗﾐざ ;ﾐS さWﾏヮﾉﾗ┞;Hｷﾉｷデ┞ざ6 are, at best, misplaced if they rely too heavily on the views of 
students captured through relatively short-term mechanisms such as the NSS, before students have 
experienced the world of graduate work.  Furthermore, there are troubling conclusions to be drawn about 
the perverse incentives created by such metrics-based assessments of quality, when considering the effects 
of such measures at both individual and institutional levels. 
 
Context: Problem and Inquiry-based Learning in University law schools 
Problem-Based Learning (PBL) and Inquiry-Based Learning (IBL) are student-centred and active forms of 
learning which engage students, individually and collaboratively, in self-directed research into the subject 
matter and problems of their academic and professional disciplines.
7
  In PBL, students are presented with a 
problem, to which there is usually a known solution, and are guided through the process of addressing that 
problem by a facilitator.
8
  By contrast, in IBL, students are generally given greater freedom to define for 
themselves both the questions they will address and the processes by which they will engage with those 
questions.  Although there are variations according to discipline, level, teaching philosophy, the approach of 
individual academics and students,
9
 IBL is essentially question-driven, while PBL is problem-driven.  Both 
ゲWWﾆ デﾗ SW┗Wﾉﾗヮ ゲﾆｷﾉﾉゲ ;ﾐS ヮヴﾗaWゲゲｷﾗﾐ;ﾉ IﾗﾏヮWデWﾐIｷWゲ aﾗヴ a┌デ┌ヴW Wﾏヮﾉﾗ┞ﾏWﾐデが デｴヴﾗ┌ｪｴ けヴW;ﾉ ┘ﾗヴﾉSげ 
engagement,
10
 as well as academic disciplinary knowledge and skills.  For instance: 
さTｴW I;ゲW ゲIWﾐ;ヴｷﾗが ┘ｴｷIｴ SWゲIヴｷHWゲ ; ゲｷデ┌;デｷﾗﾐ ｷﾐ┗ｷデｷﾐｪ ゲﾗIｷ;ﾉ ┘ﾗヴﾆ ｷﾐデWヴ┗Wﾐデｷﾗﾐ ;ﾐS デWﾉﾉゲ ; ゲデﾗヴ┞ 
unfolding over time, requires students to construct their own analytical framework, through 
addressing definitional and problem-ゲﾗﾉ┗ｷﾐｪ ケ┌Wゲデｷﾗﾐゲくざ11   
Research across a range of disciplines has shown that the research process of searching, finding, evaluating, 
using and communicating information that is central to PBL and IBL pedagogies means that it is essential for 
students to develop their (transferable) competencies in information and digital literacy if they are to engage 
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inquiry and research, and what are the implications for the practice of inquiry-based learﾐｷﾐｪいげ 37(1) Studies in Higher 
Education (2012) 85-101.  
10
 R K YWﾗが けPヴﾗHﾉWﾏ B;ゲWS LW;ヴﾐｷﾐｪ ｷﾐ TWヴデｷ;ヴ┞ ES┌I;デｷﾗﾐぎ TW;Iｴｷﾐｪ OﾉS Dﾗｪゲ NW┘ TヴｷIﾆゲげ ヴΑ Education and Training 
(2005) 506-518. 
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 S Braye, M Lebacq, F Manns and E MｷS┘ｷﾐデWヴが けLW;ヴﾐｷﾐｪ ゲﾗIｷ;ﾉ ┘ﾗヴﾆ ﾉaw: an enquiry-based approach to developing 
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3 
 
successfully in either mode of learning.
12
  Iﾐ ;SSｷデｷﾗﾐ デﾗ SW┗Wﾉﾗヮｷﾐｪ ゲデ┌SWﾐデゲげ ゲﾆｷﾉﾉゲ ;ﾐS ﾆﾐﾗ┘ﾉWSｪW ｷﾐ デｴW 
discipline, it has been suggested that IBL, PBL, and other research-based pedagogies can be effective in 
enabling students to cultivate a range of other essential capabilities and dispositions such as independent 
learning, effective time management, critical thinking, decision-making, an ethical outlook, and citizenship, 
all of which are essential for employment and life after university.
13
  IBL seems to have been particularly 
WaaWIデｷ┗W ;デ Wﾐｴ;ﾐIｷﾐｪ ゲデ┌SWﾐデゲげ WデｴｷI;ﾉ ;ﾐS ﾉWｪ;ﾉ ;┘;ヴWﾐWゲゲ ;Iヴﾗゲゲ ; ヴ;ﾐｪW ﾗa SｷゲIｷヮﾉｷﾐWゲ.14  
Criticisms of IBL, PBL and other constructivist forms of teaching and learning have sometimes focussed on 
the perception that they fail to provide students with sufficient guidance and support for their learning.
15
  
However, the aim of well-designed PBL or IBL pedagogies is not to leave students to fend for themselves, but 
to provide them with a structured and supportive environment in which they can carry out their work:
16
 it is 
poor teaching that results in students receiving insufficient support and guｷS;ﾐIW ふﾗaデWﾐ デWヴﾏWS さゲI;aaﾗﾉSｷﾐｪ 
aﾗヴ ﾉW;ヴﾐｷﾐｪざぶが ﾐﾗデ ｷﾐケ┌ｷヴ┞-based or problem-based pedagogies as such.  
Over recent decades, IBL and PBL have been integrated into a growing range of legal curricula at 
┌ﾐSWヴｪヴ;S┌;デW ;ﾐS ヮﾗゲデｪヴ;S┌;デW ﾉW┗Wﾉゲく  M;Iﾆｷﾐﾐﾗﾐげゲ ヴeview of the adoption of PBL in legal education in 
New Zealand
17
 argued that, as well as developing disciplinary knowledge and skills, PBL pedagogies develop 
ゲデ┌SWﾐデゲげ デヴ;ﾐゲaWヴヴ;HﾉW ゲﾆｷﾉﾉゲが ｷﾐIﾉ┌Sｷﾐｪ デｴW I;ヮ;Iｷデ┞ aﾗヴ ヴWaﾉWIデｷﾗﾐが ;ﾐS デｴWヴWaﾗヴW ゲｴﾗ┌ﾉS HW ;Sﾗヮted more 
widely.  Legal educators have been active in implementing IBL and PBL approaches in the UK too, although 
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few UK law schools adopt the method across the whole curriculum.
18
  IBL and PBL are regularly reported on 
in The Law Teacher.
19
  In the UK, ShefaｷWﾉS L;┘ “Iｴﾗﾗﾉげゲ ;Sﾗヮデｷﾗﾐ ﾗa PBL aﾗヴ ゲﾗﾏW ┌ﾐSWヴｪヴ;S┌;デW ﾏﾗS┌ﾉWゲ 
SヴW┘ ﾗﾐ デｴW Hヴﾗ;SWヴ ┘ﾗヴﾆ ┌ﾐSWヴデ;ﾆWﾐ ｷﾐ デｴW Uﾐｷ┗Wヴゲｷデ┞げゲ CWﾐデヴW aﾗヴ Iﾐケ┌ｷヴ┞-Based Learning in the Arts and 
Social Sciences (CILASS).
20
  Sheffield Law students across all undergraduate levels have opportunities to 
engage in individual and collaborative research projects with the aim of developing information literacy 
skills, understanding of the research processes involved in legal studies, and subject knowledge.
21
   
These and other studies on IBL/PBL in law and related disciplines have demonstrated the potential of such 
pedagogies to develop ゲデ┌SWﾐデゲげ ﾉWｪ;ﾉ ﾆﾐﾗ┘ﾉWSｪWが ;ゲ ┘Wﾉﾉ ;ゲ transferable and legal professional academic 
skills.  Importantly, PBL seems to be particularly effective in enabling students to improve their ability to 
think as apprentice practitioners within the discipline.  This was certainly one of the key rationales that 
underpinned the adoption of the pedagogy in the Level 2 undergraduate EU Law module at Sheffield, on 
which we report in this article.  PBL was chosen inter alia as a pedagogical method appropriate to a context 
┘ｴWヴW けHﾗS┞ ﾗa ﾆﾐﾗ┘ﾉWSｪWげ ﾉW;ヴﾐｷﾐｪ ふ;ﾐS ;ゲゲWゲゲﾏWﾐデぶ ｴ;S デﾗ HW HﾉWﾐSWS ┘ｷデｴ ゲﾆｷﾉﾉゲ-based learning (and 
assessment).  The problems around which the module was structured, and which formed the basis of the 
assessment, captured the body of knowledge, as determined by the legal profession and legal academy, as 
ﾗﾐW ﾗa デｴW けaﾗ┌ﾐS;デｷﾗﾐゲ ﾗa ﾉWｪ;ﾉ ﾆﾐﾗ┘ﾉWSｪWげく  The themes that emerge from our discussions have been 
identified in other research into IBL and PBL and have broader implications for the evaluation of teaching 
and learning in Higher Education, which we discuss further below.  
 
Method 
Data on the student experience of the module was captured in several ways, at the time (in 2007-08), and in 
2014-15.  In January 2008, the standard School of Law student feedback mechanism (online questionnaires, 
appendix 1) was supplemented by a feedback questionnaire (appendix 2) focusing on the intended learning 
outcomes of the module, which was completed by 60 students. During the module, students were asked to 
give anonymous reflections at the end of a lecture, about what they felt were the best and worst things 
about the module.  These reflections formed the basis of questions discussed with a small focus group 
(appendix 3), formed of volunteers from the student cohort, and from that group, three students 
volunteered to co-author a discursive account of the module, in the form of a conversation between the 
module convenor and the students.  In 2014-15, we contacted the three students via social media (LinkedIn 
and Facebook) and asked them to fill in short questionnaire on their views on the module now, and give any 
other feedback they wished to give. All three gave information. They were also asked if they could 
recommend any other students we might approach who might be willing also to fill in the questionnaire.   
The data was examined thematically, by the authors, and was compared with previous and 
IﾗﾐデWﾏヮﾗヴ;ﾐWﾗ┌ゲ ケ┌;ﾉｷデ;デｷ┗W ;ﾐS ケ┌;ﾐデｷデ;デｷ┗W ゲデ┌SWﾐデ aWWSH;Iﾆ ﾗﾐ デｴW ﾏﾗS┌ﾉW Iﾗﾐ┗Wﾐﾗヴゲげ デW;Iｴｷﾐｪく  TｴW 
comparison showed a marked decline in student satisfaction compared to other modules, and indeed the 
                                                 
18
 M T┣;ﾐﾐWゲが けPヴﾗHﾉWﾏ-H;ゲWS ﾉW;ヴﾐｷﾐｪ ｷﾐ LWｪ;ﾉ ES┌I;デｷﾗﾐげ ンヱ ふヲぶ Law Teacher (1997) 180-197. York Law School is said to 
have adopted PBL across its entire UG curriculum, but in fact not all UG modules in York use the approach in its pure 
form.  
19
 See for instance, taking 2015 as a sample, P I Oヴﾃｷが けPヴﾗHﾉWﾏ-based approach in property law に ; ┌ﾐｷ┗Wヴゲｷデ┞げゲ ゲデヴ;デWｪ┞ 
ｷﾐ aﾗI┌ゲげが 49 (3) The Law Teacher, (2015) 372-387; J Clough and G W Shorter, けE┗;ﾉ┌;デｷﾐｪ デｴW WaaWIデｷ┗WﾐWゲゲ ﾗa ヮヴﾗHﾉWﾏ-
H;ゲWS ﾉW;ヴﾐｷﾐｪ ;ゲ ; ﾏWデｴﾗS ﾗa Wﾐｪ;ｪｷﾐｪ ┞W;ヴ ﾗﾐW ﾉ;┘ ゲデ┌SWﾐデゲげが 49 (3) The Law Teacher, (2015) 277-302. 
20
 Levy et al, 2010, supra n 7. 
21
 N Semmens and M Taylor, けCILA““ぎ ヮヴﾗﾏﾗデｷﾐｪ ｷﾐケ┌ｷヴ┞-H;ゲWS ﾉW;ヴﾐｷﾐｪ ;ﾐS ｷﾐaﾗヴﾏ;デｷﾗﾐ ﾉｷデWヴ;I┞げが UK Centre for Legal 
Education Newsletter (Directions) Spring 2006 http://www.ukcle.ac.uk/directions/previous/issue12/cilass.html; F Davis 
and I Lﾗ;ゲH┞が けI Lﾗ┗W LWｪ;ﾉ Hｷゲデﾗヴ┞ぎ ┘WH ヲくヰ ;ﾐS デｴW デW;Iｴｷﾐｪ ﾗa ﾉ;┘げが 7 (1) Journal of Commonwealth Law & Legal 
Education, (2009) 19-36.  
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module convenor was asked to see the Head of School, to discuss student complaints that had reached him.  
Oa Iﾗ┌ヴゲWが ﾗﾐW ヮﾗゲゲｷHﾉW W┝ヮﾉ;ﾐ;デｷﾗﾐ ｷゲ デｴ;デ デｴW ﾏﾗS┌ﾉW Iﾗﾐ┗Wﾐﾗヴげゲ さIﾗﾐ┗Wﾐデｷﾗﾐ;ﾉざ デW;Iｴｷﾐｪ ┘;ゲ ｪﾗﾗSが H┌デ 
ｴWヴ デW;Iｴｷﾐｪ ┘ｷデｴｷﾐ ; PBL ﾏWデｴﾗS ┘;ゲ ヮﾗﾗヴく  Hﾗ┘W┗Wヴが デｴW ゲデ┌SWﾐデ aWWSH;Iﾆ ヮヴ;ｷゲWS デｴW Iﾗﾐ┗Wﾐﾗヴげゲ 
communication skills, passion for the subject, and willingness to give the students a great deal of time and 
;デデWﾐデｷﾗﾐく  Gｷ┗Wﾐ デｴｷゲが Iﾗ┌ヮﾉWS ┘ｷデｴ デｴW Iﾗﾐ┗Wﾐﾗヴげゲ W┝ヮWヴｷWﾐIWが ┘ｴｷIｴ ｷゲ ヴWIﾗｪﾐｷゲWS Hﾗデｴ ｷﾐデWヴﾐ;ﾉﾉ┞22 and 
externally,
23
 and the fact that the convenor adopted a PBL methodology voluntarily, and in collaboration 
with PBL experts employed by the University of Sheffield, this seems an unlikely explanation, though it 
cannot be discounted entirely.   
The themes that emerged from the student feedback (apart from the lack of overall satisfaction with the 
learning experience) were: workload; comfort/discomfort with using lectures to develop skills; and staff-
student interaction: in seminars, learning journals, discussion boards and feedback.  We discuss each in turn, 





Workload in an inquiry-based approach 
TKH: The heart of the module is three over-arching problem scenarios. Students were presented with these 
problems at the start of the module. As they discovered new material through research, reading and note-
taking during the module, students were directed to apply their findings to the problems. They received 
individual feedback on their work in progress thヴﾗ┌ｪｴ ; けﾉW;ヴﾐｷﾐｪ ﾃﾗ┌ヴﾐ;ﾉげ ｷﾐ デｴW ┗ｷヴデ┌;ﾉ ﾉW;ヴﾐｷﾐｪ Wﾐ┗ｷヴﾗnment. 
One of the problems formed 50% of the final assessment for the module but the students did not know 
which one it would be until the final week of the semester. Students then had 48 hours in which to polish 
the problem on which they were to be assessed and to hand in their work. The other two problems, on 
which students had worked throughout the semester, were assessed via the final unseen examination, 
which accounted for the other 50% of the final mark for the module.  
The module was structured, in particular the assessed essay which assessed one of the three problems at 48-
hours-notice, to ensure that students worked at a consistent and appropriate level throughout the semester. 
At the start of the module, students were provided with written guidance about the module ethos, the 
practicalities and problems of teamwork, and the module assessment and how to address it:  
さYﾗ┌ ゲｴﾗ┌ﾉS ┘ﾗヴﾆ ﾗﾐ デｴWゲW ケ┌Wゲデｷﾗﾐゲ デｴヴﾗ┌ｪｴﾗ┌デ デｴW ゲWﾏWゲデWヴく Aゲ ┞ﾗ┌ aｷﾐｷゲｴ W;ch topic in the 
module, we encourage you to make notes and add text to your answer for each of these. You may 
use your Learning Journal to record this work, and to get some feedback from academic staff on how 
デﾗ ｷﾏヮヴﾗ┗W ｷデくざ (extract from module documentation) 
Students 2007: Although the ideas underpinning this approach に to encourage us to work throughout the 
semester and to provide multiple opportunities for feedback during the process of addressing the problems 
に are sound, there was simply too much work for us to cope with. Preparing and taking notes for seminars 
and student-led colloquia at the same time as completing three separate problem questions, left minimal 
time for the submission of material to the learning journal. Likewise, the need to prepare three separate 
essays in response to the problems, any of which could have been assessed, but which were worth 50% of 
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 Hervey holds a Jean Monnet Chair ad personam and is a Principal Fellow of the Higher Education Academy. 
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 This discursive account was originally commissioned for an edited collection on the Universit┞ ﾗa “ｴWaaｷWﾉSげゲ CWﾐデヴW 
for Inquiry-based Learning in the Arts and Social Sciences initiative. It was never published, although a number of other 
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the module assessment, was excessive. This module required far more work than comparable modules with 
different assessment regimes. Our other modules suffered as a consequence of the effort we put into EU 
Law. The work for the exam, which was worth 50% of the module assessment, equated to roughly the same 
amount as was required for modules where the exam forms 100% of the assessment. 
TKH: There was obviously a failure here on my part to communicate that preparing for the seminars, 
preparing the essays and preparing for the examination was essentially the same work. For each topic, the 
intention was that students would discover, read and assimilate substantive material, and then practise its 
application to the problems in colloquia groups, which fed into seminars and the essay questions, all of 
which were meant to reinforce and assess the same body of substantive material. The essays were not 
additional to the overall workload on the module; they were integral to it, and the preparation of all of them 
(including the two that were not handed in) was also intended to help get students ready for the 
examination.  
Students 2015: Every response in 2015 confirmed that the workload associated with the way that this 
module was structured equipped students effectively for future careers.  For instance, 
さNﾗ┘ デｴ;デ I ┘ﾗヴﾆ ｷﾐ デｴW ﾉWｪ;ﾉ ゲWIデﾗヴ I Sﾗﾐろデ デｴｷﾐﾆ デｴWヴW ┘;ゲ デﾗﾗ much work in the module, although 
at the time I would have disagreed. The amount of work was a good training exercise for the amount 
of work you have as a professional.ざ 
さT┞ヮWゲ ﾗa ヮヴﾗHﾉWﾏゲ ┘W ｪﾗデ ┘WヴW ;Iデ┌;ﾉﾉ┞ ﾏﾗヴW ヴWヮヴWゲWﾐデ;デｷ┗W ﾗa ヴW;ﾉ ﾉｷaW ┘ﾗヴﾆﾉﾗ;Sゲ.ざ 
SﾗﾏW ﾗa デｴW ヲヰヱヵ ヴWゲヮﾗﾐゲWゲ ゲｴﾗ┘ デｴ;デ デｴW ｴｷﾐSゲｷｪｴデ ﾗa ﾏWﾏﾗヴ┞ ｴ;S デｴW WaaWIデ ﾗa Iｴ;ﾐｪｷﾐｪ ゲデ┌SWﾐデゲげ 
perceptions of how they had felt.  We asked, based on the 2007/08 data from the three students who wrote 
the case study: 
さComments from students who took the mﾗS┌ﾉW H;Iﾆ ｷﾐ ヲヰヰΑっヰΒ ｷﾐIﾉ┌SWS さデｴWヴW ┘;ゲ ゲｷﾏヮﾉ┞ デﾗﾗ 
ﾏ┌Iｴ ┘ﾗヴﾆ aﾗヴ ┌ゲ デﾗ IﾗヮW ┘ｷデｴざき デｴW ┘ﾗヴﾆ ┘;ゲ さW┝IWゲゲｷ┗Wざき ｷデ ┘;ゲ さデﾗﾗっ┌ﾐa;ｷヴﾉ┞ ゲデヴWゲゲa┌ﾉざく Wｴ;デ Sﾗ 
you think about these statements now? Do you agree with them?ざ 
One respondent in 2015 stated: 
さI do not recall having such strong sentiments about it at the time. Yes, it was more work than other 
courses but it was also more fun and it turned out to be very useful in the long runくざ  
 
Discussion and reflection: Studies have shown that student perceptions of workload are important to their 
motivation and engagement in learning. Various factors within the overall educational environment play 
roles in determining perceived workload,
25
 although there is variation across disciplines.
26
 Problem- and 
inquiry-based ﾉW;ヴﾐｷﾐｪ ﾏ;┞ HW WゲヮWIｷ;ﾉﾉ┞ ヮヴﾗHﾉWﾏ;デｷI ｷﾐ デｴｷゲ ヴWｪ;ヴS S┌W デﾗ ゲデ┌SWﾐデゲげ ﾉ;Iﾆ ﾗa a;ﾏｷﾉｷ;ヴｷデ┞ ┘ｷデｴ 
W┝ヮWIデ;デｷﾗﾐゲ ｷﾐ ヴWﾉ;デｷﾗﾐ デﾗ ﾏﾗヴW けデヴ;Sｷデｷﾗﾐ;ﾉげ aﾗヴﾏゲ ﾗa デW;Iｴｷﾐｪ ;ﾐS ﾉW;ヴﾐｷﾐｪく27 Indeed, a meta-analytical 
survey of inquiry-based learning projects across the Faculty of Arts at the University of Sheffield suggested 
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 E Kyndt, I Berghmans, F Dochy and L Bulckens, け さTime is not enoughざぎ Workload in higher education: a student 
perspectiveげ 33 (4) Higher Education Research & Development (2014) 684-698. 
26
 M Darmodyが E Smyth and M UﾐｪWヴ けField of Study and Students' Workload in Higher Education: Ireland and Austria in 
Cﾗﾏヮ;ヴ;デｷ┗W PWヴゲヮWIデｷ┗Wげ, 49 (4-5) International Journal of Comparative Sociology (2008) 329-346.  
27
 J-R ‘┌ｷ┣-G;ﾉﾉ;ヴSﾗが “ C;ゲデ;ﾓﾗが J J GﾙﾏW┣-AﾉS;┞ ;ﾐS A V;ﾉSYゲが けAゲゲWゲゲｷﾐｪ ゲデ┌SWﾐデ ┘ﾗヴﾆﾉﾗ;S ｷﾐ PヴﾗHﾉWﾏ B;ゲWS LW;ヴﾐｷﾐｪぎ 
‘Wﾉ;デｷﾗﾐゲｴｷヮゲ ;ﾏﾗﾐｪ デW;Iｴｷﾐｪ ﾏWデｴﾗSが ゲデ┌SWﾐデ ┘ﾗヴﾆﾉﾗ;S ;ﾐS ;IｴｷW┗WﾏWﾐデぎ A I;ゲW ゲデ┌S┞ ｷﾐ N;デ┌ヴ;ﾉ “IｷWﾐIWゲげが 30 
Teaching and Teacher Education (2010) 1-9. 
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that some students did perceive an increased workload. Periods of fieldwork, unfamiliar methods of delivery 




A significant number of students felt that the workload for this module was excessive. Comments on the free 
text part of the module feedback ケ┌Wゲデｷﾗﾐﾐ;ｷヴWゲ ｷﾐIﾉ┌SWS さthere was simply too much work for us to cope 
┘ｷデｴざき デｴW ┘ﾗヴﾆ ┘;ゲ さexcessiveざき ｷデ ┘;ゲ さtoo stressfulざき ;ﾐS W┗Wﾐ さunfairly stressfulざ in comparison with 
other modules. However, other evidence from the module feedback complicates the picture somewhat. On 
the standard module feedback form, over half of student respondents agreed or strongly agreed with the 
ゲデ;デWﾏWﾐデが さI worked throughout the moduleざ.  As part of the evaluation of the PBL-approach, an additional 
feedback form was administered to students and of the 60 students who filled out the supplementary form, 
nearly 90% agreed that they had worked throughout the module, not just to prepare for end-of-term tests. 
However, of those 60 students who answered this question (the School does not seek this evidence on its 
standard feedback form), just over 50% worked at least 10 hours a week, which is what the level of work 
that the School recommends for a module with the credit-weighting of EU Law. 43% worked only 5-9 hours a 
week on this module. 16% of those 60 students also reported covering less than 50% of the required reading 
for the module. One student recognised that their work on the module had been somewhat uneven, stating: 
さI ┘ｷゲｴ IげS ┘ﾗヴﾆWS W;ヴﾉｷWヴ ｷﾐ デｴW ﾏﾗS┌ﾉW H┌デ ﾏ┞ Wヴヴﾗヴ I ゲ┌ヮヮﾗゲW ;ﾐS ﾗﾐW Iげ┗W ﾉW;ヴﾐデ aヴﾗﾏくざ  
All of this is significant because it suggests that there is a disconnection between the expectations of staff 
and students about the level of work required on a module and what might be deemed acceptable and 
unacceptable levels. If one of the main aims of the module was to encourage students to take responsibility 
for maintaining an appropriate level of work across the entire semester, then it was only partially successful 
at the time, although it should be noted that ; ヴ;ﾐｪW ﾗa ゲデ┌SｷWゲ ｴ;┗W SWﾏﾗﾐゲデヴ;デWS デｴ;デ ゲデ┌SWﾐデゲげ 
perceptions of their learning develops through the course of their studies.
29
 In this regard, it might be more 
profitable to see the EU Law module as one (key?) stage in enabling law students to develop independent 
learning skills and, as important perhaps, dispositions. Contact hours, and other teaching provided by 
academic staff, for instance through a virtual learning environment, is nowhere near as important to student 
learning as overall student effort and student time on-task.
30
  
There were some constraints on the module design, in terms of the balance that needed to be struck 
HWデ┘WWﾐ けHﾗS┞ ﾗa ﾆﾐﾗ┘ﾉWSｪWげ ﾉW;ヴﾐｷﾐｪ ふヴWケ┌ｷヴWS H┞ ヮヴﾗaWゲゲｷﾗﾐ;ﾉ ;IIヴWSｷデ;デｷﾗﾐ HﾗSｷWゲぶ ;ﾐS ゲﾆｷﾉﾉゲ 
development.  The large cohort size and relative inexperience of the students were further factors that 
conditioned the design of the module, while the module convener was keen to encourage students to 
increase the time they spent ﾗﾐ ; ﾏﾗS┌ﾉW デｴ;デ けIﾗ┌ﾐデゲげ デﾗ┘;ヴSゲ デｴWｷヴ aｷﾐ;ﾉ SWｪヴWW ヴWゲ┌ﾉデく What (and how) the 
students would like to be taught and what they need to be taught (from the perspective of academic staff 
;ﾐS ;IIヴWSｷデｷﾐｪっヮヴﾗaWゲゲｷﾗﾐ;ﾉ HﾗSｷWゲぶ ﾏ;┞ HW デ┘ﾗ ケ┌ｷデW SｷaaWヴWﾐデ デｴｷﾐｪゲが ;ﾐS デｴｷゲ ﾏ;┞ ｴ;┗W aWS ｷﾐデﾗ ゲデ┌SWﾐデゲげ 
dissatisfaction with the workloads on the module.  
At the time, the students reported that they found the PBL approach a highly stressful experience, mainly 
due to the workload, but also due to the different learning style required, and the different types of 
さゲI;aaﾗﾉSｷﾐｪざ ;┗;ｷﾉ;HﾉW ;ゲ ヮ;ヴデ ﾗa デｴW ﾏﾗS┌ﾉW Sesign. Although the module adopted PBL elements from 
modules which the students had experienced in their first year, the holistic approach and the workload it 
entailed do seem to have been new, as the following quotation reveals:   
                                                 
28
 J Wood, Inquiry-based learning in the Arts: A meta-analytical survey (Sheffield: University of Sheffield, 2010) 
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ゲIｷWﾐIWゲげが 40 (6) Studies in Higher Education (2015) 945-956. 
30
 G Gibbs, Dimensions of Quality (York: Higher Education Academy, 2010). 
8 
 
さIﾐｷデｷ;ﾉﾉ┞が デｴW ﾏﾗS┌ﾉW ┘as hard as it was a break from the modes of teaching that I had experienced 
ｷﾐ ﾏ┞ aｷヴゲデ ┞W;ヴ ぐ Iデ ┘;ゲ ;ﾉゲﾗ SｷaaｷI┌ﾉデ デﾗ ;S;ヮデ デﾗ デｴW ﾏWデｴﾗS ﾗa ﾉW;ヴﾐｷﾐｪ ┘ｴWヴW デｴW ﾉW;ヴﾐｷﾐｪ ┘;ゲ ┗Wヴ┞ 
ﾏ┌Iｴ ｷﾐ ﾗ┌ヴ ﾗ┘ﾐ ｴ;ﾐSゲくざ 
How can the learning be maintained and the stress levels reduced to manageable proportions? There are 
some lessons to be learnt here. First, in a module with over 400 students it is never going to be possible to 
tailor the content and delivery to meet the needs, interests and existing skills and knowledge of all and this 
seem to be reflected in the conflicting feedback from students. For example, some students felt that they 
needed a certain level of support, structure and content to be delivered, but that they did not need such 
intensive instruction in legal skills. But this opinion was by no means universal. The module convener thus 
has a difficult balancing act to perform. Second, it is important to recognise that the students were not 
expecting to be taught in this way and reacted negatively when they were presented with a whole-scale PBL 
approach. Research has suggested that managing expectations can play an important role here.
31
 As the 
module developed over time, and one cohort of students informed the next of what to expect, we can 
predict that student stress levels would decrease over time. 
Comparisons with other modules studied contemporaneously formed part of this perception, but it was also 
informed by (unrealistic) notions of how many hours of independent study a student on a law degree is 
expected to undertake.  On later reflection, the students felt quite differently.  Experiences in the world of 
work resulted in very SｷaaWヴWﾐデ ┗ｷW┘ゲ ﾗﾐ ┘ｴ;デ Iﾗﾐゲデｷデ┌デWゲ ; さゲデヴWゲゲa┌ﾉざ ┘ﾗヴﾆﾉﾗ;Sく  TｴW ﾏﾗS┌ﾉW ┘;ゲ ゲWWﾐ ふH┞ 
implication unlike other modules the students had experienced) as an excellent preparation for the future 
careers in the legal profession (and by implication elsewhere where workloads are similar). Capturing 
ゲデ┌SWﾐデゲげ ﾐﾗデｷﾗﾐゲ ﾗa ゲ;デｷゲa;Iデｷﾗﾐ ┘ｷデｴ デｴW ﾏﾗS┌ﾉW ;デ デｴW デｷﾏW ┘ﾗ┌ﾉS ﾏｷゲゲ デｴｷゲ WﾉWﾏWﾐデ ﾗa デｴWｷヴ assessment of 
the module as developing skills seen as valuable for future employment.  Indeed, we could go so far as to say 
that, in retrospect, students who had reported satisfaction with other ﾏﾗS┌ﾉWげゲ IﾗﾐデヴｷH┌デｷﾗﾐゲ デﾗ デｴW 
development of their employability skills in 2007/08 might have reported dissatisfaction in 2015.   
 
Comfort and discomfort with skills-based learning 
TKH: The use of the lectures was clearly the point where students and staff differed most in their evaluation 
and experience of the module. The module included twenty-デ┘ﾗ ﾉWIデ┌ヴWゲく TｴW┞ ┘WヴW ﾐﾗデ けゲデ;ﾐS;ヴSげ ﾉWIデ┌ヴWゲが 
as experienced by students on other law modules and were not intended to form the basis of the outline of 
the substantive knowledge base of the module (this was given in documentary form), nor were they 
structured to give a linear account of this module material (also in the module outline, which included an 
indicative reading list). Instead, the lectures: 
 introduced the broad topics for the module,  
 covered recent legal developments that were not in the standard textbooks,  
 aﾗI┌ゲゲWS ┌ヮﾗﾐ デｴW ;Iデｷ┗W SW┗WﾉﾗヮﾏWﾐデ ﾗa ゲデ┌SWﾐデゲげ IﾗヴW ﾉWｪ;ﾉ skills through the use of practical 
examples of material that students were studying, especially in tackling problem scenarios,  
 and allowed the class as a whole to revise topics as they were completed.  
Students 2007ぎ WW ┘WヴW ┌ﾐIﾗﾏaﾗヴデ;HﾉW ┘ｷデｴ デｴW ﾉWIデ┌ヴWゲ ﾗﾐ デｴｷゲ ﾏﾗS┌ﾉWく WﾗヴSゲ ゲ┌Iｴ ;ゲ さゲデヴWゲゲa┌ﾉざ ┘WヴW 
repeatedly found in the student feedback, both during and at the end of the module. The lectures did not 
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provide the substantive basis that we would normally expect from contact hours. We would have preferred 
it if the lectures were more like the ones we received in other modules.  
さI SｷS ﾐﾗデ ﾉｷﾆW デｴW ﾉ;Iﾆ ﾗa IﾗﾐデWﾐデ デW;Iｴｷﾐｪ ｷﾐ ﾉWIデ┌ヴWゲく ぷぐへ Ia ﾉWIデ┌ヴWゲ デW;Iｴ ┞ﾗ┌ デｴW H;ヴW HﾗﾐWゲが 
ゲWﾏｷﾐ;ヴゲ Sﾗﾐげデ aWWﾉ ;ゲ S;┌ﾐデｷﾐｪ ;ﾐS I aWWﾉ I ┘ﾗ┌ﾉS ｪWデ ﾏﾗヴW ﾗ┌デ ﾗa デｴWﾏくざ 
さI ｴ;┗W ﾐﾗ ｷSW; ┘ｴ┞ ┘WげヴW ｴ;┗ｷﾐｪ ﾉWIデ┌ヴWゲ ｷa ┘WげヴW ﾐﾗデ HWｷﾐｪ デ;┌ｪｴデ ;ﾐ┞デｴｷﾐｪ ｷﾐ デｴWﾏ くくく TｴW IﾗﾐIWヮデ 
ﾗa ; けゲWﾉa-ﾉW;ヴﾐｷﾐｪげ ﾏﾗS┌ﾉW ｷゲ ヴｷSｷI┌ﾉﾗ┌ゲくざ 
さI ｴ;┗W ﾐﾗ ｷSW; ┘ｴ;デ I ;ﾏ ゲ┌ヮヮﾗゲWS デﾗ ﾆﾐﾗ┘ aﾗヴ デｴｷゲ ﾏﾗS┌ﾉWく I Sﾗﾐげデ aWWﾉ ;ゲ ｷf I have gained anything 
aヴﾗﾏ デｴWゲW ﾉWIデ┌ヴWゲくざ 
さPﾉW;ゲW ｪﾗ ﾗ┗Wヴ ┞ﾗ┌ヴ IﾗヴW ヮﾗｷﾐデゲ ┞ﾗ┌ ┘;ﾐデ ┌ゲ デﾗ ﾉW;ヴﾐ ぐ Iデ ┘ﾗ┌ﾉS HW ヴW;ﾉﾉ┞ ｴWﾉヮa┌ﾉ デﾗ ｴ;┗W ; ﾉWIデ┌ヴW 
ﾗ┌デﾉｷﾐW ﾉｷﾆW Cﾗﾐデヴ;Iデ Iくざ 
We think the module design probably over-estimates ふゲﾗﾏWっﾏﾗゲデいぶ ゲデ┌SWﾐデゲげ abilities to engage with what 
is complex material independently and without the support that traditional lectures give. Maybe these 
approaches would be better for a level 3 module, when students have already understood さデｴW H;ゲｷIゲざ 
SWﾉｷ┗WヴWS ｷﾐ ; ﾏﾗヴW さデヴ;Sｷデｷﾗﾐ;ﾉざ style?  
さ“ﾗﾏW ﾗa デｴW ﾏ;デWヴｷ;ﾉ ┘;ゲ ヴW;ﾉﾉ┞ デWIｴﾐｷI;ﾉ ;ﾐS ;ゲ ﾏ┌Iｴ ;ゲ ; ゲデ┌SWﾐデ I;ﾐ ヴW;S ;ﾐS ﾉW;ヴﾐ デｴW ﾏ;デWヴｷ;ﾉ 
ｷデ ｷゲ ゲデｷﾉﾉ ﾐWIWゲゲ;ヴ┞ デﾗ ヴWIWｷ┗W ;ﾐ W┝ヮﾉ;ﾐ;デｷﾗﾐ ┘ｴｷIｴ ┘ｷﾉﾉ IﾗﾏヮﾉWデW ; ゲデ┌SWﾐデげゲ ┌ﾐSWヴゲデ;ﾐSｷﾐｪくざ  
Why did you spend so much time in the lectures developing skills we already have? We know how to write 
essays already!  
 
Students 2015:  We now appreciate the ways in which legal knowledge and skills are deployed to solve 
problems in our current employment.  In those contexts (solicitor, paralegal, legal officer at the International 
Criminal Court), problems present as open-ended and unstructured.  It is an important part of being a lawyer 
to be able to take a set of social facts and distil them into legal problems, before proposing legal solutions. 
さTｴW University taught me how to analyse legal problems in front of me, how to apply the legal rules 
デﾗ デｴW a;Iデゲ ぐざ 
さTｴW ゲﾆｷﾉﾉゲ ﾐWWSWS デﾗ ヴW;S デｴW ┗;ゲデ ;ﾏﾗ┌ﾐデ ﾗa ｷﾐaﾗヴﾏ;デｷﾗﾐ ;ﾐS ┌ﾐSWヴゲデ;ﾐS デｴW ﾉWｪｷゲﾉ;デｷﾗﾐ ┘WヴW 
undoubtedly useful for the rest of my degree, mastWヴゲ SWｪヴWW ;ﾐS ﾏ┞ ヮヴﾗaWゲゲｷﾗﾐ;ﾉ ヴﾗﾉWくざ 
One of the other benefits was the depth of learning, in the sense that what we learned stayed with us, more 
デｴ;ﾐ ｷﾐ ﾗデｴWヴ ﾏﾗS┌ﾉWゲ ┘ｴWヴW ┘W ﾉW;ヴﾐWS aﾗヴ デｴW W┝;ﾏｷﾐ;デｷﾗﾐ H┌デ SｷSﾐげデ ﾐWIWゲゲ;ヴｷﾉ┞ ヴWﾏWﾏHWヴ ﾏ┌Iｴ 
afterwards: 
さThe module was tough as there was a lot of reading involved. It was a complex and difficult module, 
mostly I think because it felt ぐ different ぐ compared to the other traditional modules. I still 
remember the general principals of EU Law from the module so ｷデ ﾏ┌ゲデ ｴ;┗W ﾏ;SW ;ﾐ ｷﾏヮヴWゲゲｷﾗﾐくざ 
Discussion and reflection:  
The kinds of comments made in 2007/08 reveal that the students did not understand the planned benefits 
of the approach taken at the time that they studied the module. The aim was to introduce students to higher 
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(i.e. university) level approaches to learning. The intention was never to provide a set of lecture notes, 
divided into topics, with a defined set of facts and concepts that can be learned and applied the examination 
in response to questions that are obviously focussed on specific topics. This might be the approach many 




However, the aim of the EU law module was to develﾗヮ ゲデ┌SWﾐデゲげ ゲﾆｷﾉﾉゲ ;ﾐS ;HｷﾉｷデｷWゲ デﾗ ┘ﾗヴﾆ ┘ｷデｴ ﾉWｪ;ﾉ 
material; to read in the subject effectively and purposefully; to use their understanding of the law and legal 
ヴW;ゲﾗﾐｷﾐｪ デﾗ ゲﾗﾉ┗W ヮヴﾗHﾉWﾏゲき ;ﾐS デﾗ ┌ﾐSWヴゲデ;ﾐSが デｴヴﾗ┌ｪｴ デｴｷゲ W┝ヮWヴｷWﾐIWが デｴ;デが ﾉｷﾆW さヴW;ﾉ ﾉｷaWざ ヮヴﾗHﾉWﾏゲが さヴW;ﾉ 
ﾉｷaWざ ﾉ;┘ SﾗWゲ ﾐﾗデ IﾗﾏW ﾐW;デﾉ┞ ヮ;Iﾆ;ｪWS ｷﾐデﾗ さﾏﾗS┌ﾉWゲざ ﾗヴ さデﾗヮｷIゲざく In this regard, acquisition of knowledge 
was seen as integrated with the development of skills,
33
 through practice, not as a separate body of 
information to be imparted through the lectures. Indeed, one respondent in 2015 showed that she now 
┌ﾐSWヴゲデﾗﾗS デｴ;デ さbody of knowledgeざ learning was not what was of most value in her University experience, 
explaining that the skills learned on the module are very useful in her current employment, but that: 
さTｴW ゲヮWIｷaｷI EU ﾆﾐﾗ┘ﾉWSｪW ｴ;ゲ ﾐﾗデ HWWﾐ ;ゲ ｴWﾉヮa┌ﾉが H┌デ デｴｷゲ ｷゲ HWI;┌ゲW ﾏ┞ I┌ヴヴWﾐデ ヴﾗﾉW SﾗWゲ ﾐﾗデ 
ヴWケ┌ｷヴW デｴｷゲ ﾆﾐﾗ┘ﾉWSｪWくざ 
One of the aims of the module was to Wﾐｴ;ﾐIW ゲﾆｷﾉﾉゲ デｴ;デ ┘ｷﾉﾉ HW ┌ゲWa┌ﾉ aﾗヴ ゲデ┌SWﾐデゲげ a┌デ┌ヴW ヮヴﾗaWゲゲｷﾗﾐ;ﾉ ﾉｷ┗Wゲ 
(be that in the legal profession, or in other graduate careers). The intention was that subject-specific and 
generic skills were developed on the module. However, only 35% of the 60 students who answered the 
supplementary feedback questionnaire in 2007 agreed that the module encouraged them to develop skills 
and approaches to learning that will be useful for their professional life, although 35% were neutral on this 
question, perhaps suggesting a widespread ignorance of what skills are useful in professional life. 
Some scholars argue that students can best be prepared for the world of work and life after university by 
engaging with authentic problems and issues
34
 in collaboration with their tutors,
35
 thereby equipping them 
with the capacity for what Baxter-Magolda
36
 ｴ;ゲ デWヴﾏWS けゲWﾉa ;┌デｴﾗヴゲｴｷヮげく TｴW ヮヴﾗHﾉWﾏゲ through which the 
EU law module was assessed were similarly open-ended and the range of information that is potentially 
relevant for them is extremely wide. Much of the material students had encountered at first year level and 
on other second year module is also of relevance. The module was therefore designed to enable students to 
develop their skills in navigating this information and applying it practically rather than on the recital of a 
more restricted range of material, skills and dispositions. Such a learning experience was designed to prove 
useful to professional life after university.  
The module was structured so that support (scaffolding) was offered by a number of other means beyond 
the lectures. The support through the feedback given in seminars, the learning journal and the discussion 
board was targeted on individuals or small groups of students. Admittedly, this is one of the most 
challenging aspects of the module: how to design it so as to cater for all the students (the strongest and the 
weakest) in a very large cohort. Of course, no module can achieve this perfectly. In the second year in which 
the module ran with the IBL design a series of podcasts of more さtraditionalざ lectures (on さthe basicsざぶ ┘WヴW 
added. Students could access these in their own time. However, the podcasts were framed so as to make it 
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clear that students did not feel that simply ﾆﾐﾗ┘ｷﾐｪ デｴWゲW さH;ゲｷIゲざ would be enough to do well in the 
assessment, which was, as already noted, an assessment not only of knowledge, but of legal analytical skills. 
As for the 2007 ゲデ┌SWﾐデゲげ ヮWヴIWヮデｷﾗﾐ デｴ;デ デｴW┞ さalready know how to write essaysざ, unfortunately, although 
many students feel that this is true and some of the strongest students are very effective at communicating 
their ideas in writing, most undergraduate students still have a long way to go.
37
 Assessments from first year 
suggest that many students are only part way down the path of learning how to apply the skills of legal 
analysis necessary for professional practice or how to write analytical essays. This is to be expected and here 
the module was designed on the basis that it is the responsibility of academic staff to help students to 
acquire these skills. Although the substantive material for this module is explained in the textbooks, no 
textbook can teach students these skills; there is no substitute for repeated practice. The module was 
designed to make use of the available technology in order to develop these skills in lectures, using seminars 
to follow up and clarify any concerns or problems. 
Linked to the issue of expectations discussed above, communication between the module convener and the 
students, between the different members of the teaching team and within the student cohort was also key 
to how students responded to the learning experience. Opinions on the module seem to have rapidly 
become polarised and this was not helpful in resolving the issues that arose as the module progressed. 
Students did not feel that the fact that the course is compulsory was necessarily a negative factor, because 
all modules in the first two years of the law degree are prescribed. Many students were enthusiastic about 
EU Law as a subject but reacted negatively to the way in which it was taught in this instance, feeling that the 
module structure was overcomplicated and did not function effectively. Importantly, there was also a sense 
that complaints and suggestions were not listened to sufficiently. Devising avenues for such communication 
and interaction に like repeatedly reminding students of the availability of the highly effective virtual 
discussion board, and the individual feed-forward on learning journals に helped to alleviate problems in 
future iterations. Providing such opportunities for communication and dialogue is an essential part of 




Collaborative learning and research  
TKH: The team that designed the module was aware that the approach and, in particular the use of lecture 
time in けﾐﾗﾐ-ゲデ;ﾐS;ヴSげ ┘;┞ゲが ┘;ゲ likely to increase student anxiety. Significant effort was therefore 
expended in providing students with support in their learning, especially in providing opportunities for 
students to receive feedback from academic staff on progress. These included:  
 the seminars,  
 the learning journal,  
 a discussion board in the virtual learning environment,  
 and problem-solving meetings between the module convener and students outside regular class 
time.  
Because students (and most of the teaching team) did not know which problem scenario would become a 
component of the formative assessment for the module, staff were able to give detailed advice on work-in-
progress on the problems without the risk of inadvertently さtelling students the answerざ. The module 
convener monitored the learning journal entries, giving individuall┞ デ;ｷﾉﾗヴWS aWWSH;Iﾆ ふﾗヴ ヴ;デｴWヴ さaWWS 
aﾗヴ┘;ヴSざ) on student work-in-progress, and indicating for each submission what was needed to improve it to 
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the next level. This activity was supported by the rest of the module team, especially at points in the 
semester when さtrafficざ rose substantially.  
Students 2007: We appreciate the rationale behind the learning journals. But some of us felt that there was 
insufficient time to engage with them on a consistent basis throughout the semester. For instance, the three 
students involved in the writing of this case study did not use the learning journal throughout the semester, 
although they did use it just before the essay deadline. This was due to the amount of time they felt had to 
be spent on other work for the module.  
TKH: Those students who did use the learning journal consistently through the module reported in the 
module feedback how much they appreciated it. It was possible to see their work improving over time, 
which was encouraging. In later iterations of the module more was done to さsellざ the learning journal to 
students. (See further above for discussion of module workload.) 
Students 2007: Students liked the electronic discussion board in the virtual learning environment and used it 
heavily, to check both factual understanding and to support their analyses. Although the entire module team 
monitored the discussion board, and contributed where necessary, students generally responded to each 
other, often with detailed directions on where in the substantive material to look for answers to the 
problems that had been posed. This meant that students were reliant on each other, rather than solely on 
members of academic staff, for checking understanding:  
さIデ ┘;ゲ ﾗaデWﾐ デｴW ﾗﾐﾉ┞ ┘;┞ デﾗ IｴWIﾆ ┘ｴWデｴWヴ デｴW reading and work you were doing was relevant.ざ   
TKH: The teaching team also judged that the electronic discussion board was useful. It was a great way to 
ヴWaﾉWIデ デｴW a;Iデ デｴ;デ ﾐﾗﾐW ﾗa ┌ゲ ┘ﾗヴﾆゲ けΓ-ヵげ ;ﾐ┞ ﾏﾗヴWく Fﾗヴ W┝;ﾏヮﾉWが ;ゲ ;ﾐ ;I;SWﾏｷI ┘ｷデｴ ; ┞ﾗ┌ﾐｪ a;ﾏｷly, I 
;ヮヮヴWIｷ;デWS HWｷﾐｪ ;HﾉW デﾗ HW け;┗;ｷﾉ;HﾉWげ デﾗ ゲデ┌SWﾐデゲ ;デ ﾐﾗﾐ-standard times, and without having to have face-
to-face meetings. It was also evidence that students were developing skills of group working and peer 
learning. 
Students 2007: Many students felt that the perception that they were not being given enough basic 
knowledge, understanding and structure was heightened by the seminars. There was a feeling that there 
was insufficient time in seminars to discuss the material that each independent colloquia group was 
presenting; seminar leaders had to rush through topics and ofteﾐ ゲｷﾏヮﾉ┞ デWﾉﾉ デｴW ゲデ┌SWﾐデゲ デｴW さヴｷｪｴデざ answer 
if they were unable to work it out for themselves or had not prepared for class. In some cases this hampered 
understanding of specific subjects, in other cases of the course as a whole:  
さ“eminars were too short and based on presentations of groups that left no time for any discussion 
about topics.ざ    
TKH: In response to these issues, seminar times were increased from 60 minutes to 90 minutes in the second 
iteration of the module. We also moved one topic (which is covered in Public Law, a module that some 
students take at first year level and others take at the same time as EU Law) into a structured electronic 
workbook, which students completed in their own time and which incorporated a problem scenario at the 
end. Detailed online feedback was available for those students who completed the workbook. But, of course, 
the seminars will only work well if the colloquia groups meet beforehand and prepare effectively and more 
was done in subsequent iterations of the module to explain this to the students. 
Students 2015ぎ TｴW ﾏﾗS┌ﾉW ┘;ゲ さデﾗ┌ｪｴざ デﾗ HWｪｷﾐ ┘ｷデｴ ;ﾐS デｴW デW┝デHﾗﾗﾆ さdifficult to get on withざ H┌デ also 
さｷﾐデWヴWゲデｷﾐｪ and Iｴ;ﾉﾉWﾐｪｷﾐｪざが ┘ｴｷﾉW デｴW ゲWﾏｷﾐ;ヴゲ ┘WヴW さ┗Wヴ┞ ｷﾐ┗ﾗﾉ┗WS ;ﾐS ヮヴﾗHﾉWﾏ ゲﾗﾉ┗ｷﾐｪ ﾗヴｷWﾐデ;デWSざ. 
When asked to reflect on the usefulness of the skills and/or knowledge developed on the module in the 
world of work, students stressed the importance of the teamwork ふさｷデ ┘;ゲ デヴ┌ﾉ┞ ｷﾐデWヴ;Iデｷ┗Wざぶ and research 
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elements of the moduleが ｷﾐIﾉ┌Sｷﾐｪ デｴW さIヴW;デｷ┗ｷデ┞ざ ﾗa デｴW ;ゲゲｷｪﾐﾏWﾐデゲ. One student stated that the module 
learning encouraged them to engage with デｴW WﾐデｷヴW ヴWゲW;ヴIｴ ヮヴﾗIWゲゲぎ さstarting with choosing of the topic, 
conducting in-depth research and analysis and preparing the final productざ. The student reflected further on 
the useful of the PBL/IBL approach in the context of their overall studies:  
さI think that in a system where there is no final thesis required, it is important to give students an 
opportunity to conduct proper, full-scaled research at some point of their studiesざ. 
 
Discussion and reflection:   
TｴW さデW;ﾏ-ﾉW;ヴﾐｷﾐｪざ ;ゲヮWIデゲ ﾗa デｴW ﾏﾗS┌ﾉW SWゲｷｪﾐ ｴ;S デｴW WaaWIデ ﾗa Hﾉ┌ヴヴｷﾐｪ デｴW ﾉｷﾐWゲ HWデ┘WWﾐ さデW;IｴWヴゲざ 
;ﾐS さﾉW;ヴﾐWヴゲざ ﾗﾐ デｴW ﾏﾗS┌ﾉWく P;ヴデｷI┌ﾉ;ヴﾉ┞ デｴヴﾗ┌ｪｴ デｴW WﾉWIデヴﾗﾐｷI SｷゲI┌ゲゲｷﾗﾐ Hﾗ;ヴSが ゲデ┌SWﾐデゲ ;ﾐS ゲデ;aa 
デW;Iｴｷﾐｪ ﾗﾐ デｴW ﾏﾗS┌ﾉW HWI;ﾏW ｷﾐ WaaWIデ ; ゲｷﾐｪﾉW さデW;ﾏざが ヮ┌┣┣ﾉｷﾐｪ ﾗ┌デ デﾗｪWデｴWヴ デｴW ;ﾐゲ┘Wヴゲ デﾗ デｴW ヮヴﾗHﾉWﾏゲ 
デｴ;デ ┌ﾐSWヴヮｷﾐﾐWS デｴW ﾏﾗS┌ﾉWげゲ IﾗﾐデWﾐt and its assessment. Creative solutions to the problems were 
celebrated, certainly among the staff on the module, who regularly shared with each other some of the 
excellent draft answers on which they gave feed-forward. These kinds of collaborative working were 
intended to simulate a post-university work environment, in the legal or other graduate profession. 
Comparing and contrasting the student feedback from 2007 to that from 2015 shows that appreciating and 
even enjoying this aspect of the learning experience was not shared by students until much later in their 
learning and development. 
 
Lessons for broader HE contexts 
The data on which we reflect in this case study obviously affect the claims we are able to support.  In 
particular, our qualitative data is based on a very small sample size (the 2007 focus group and the 2015 
respondents), and the fact that the sample is drawn from just one law school, in a pre-1992 けヴWS-HヴｷIﾆげ 
university. Research in other law schools, of different types, could yield different results. Although the three 
students who had been involved in the original focus group were willing to give their time to reflect on the 
module some eight years later, none of their peers whom they had suggested did so.  Attempts to contact 
other students in the cohort via social media (Linked-In and Facebook) also failed to yield any further data.  It 
is nearly impossible to follow up with larger scale quantitative data, as students disperse and cannot even be 
contacted, still less relied upon to respond to further questionnaires about their university learning 
experiences.  Indeed, the literature on student evaluation of teaching which claims that ratings are stable 
over time either reports on the same teacher with successive cohorts of students; or, occasionally, on alumni 
ratings typically just one year after graduation.
39
  For studies like this, relying on small scale qualitative data 
is essentially therefore さas good as it getsざ in practice.  Equally, we should be cautious about presenting 
ゲデ┌SWﾐデゲげ ﾏWﾏﾗヴｷWゲ ﾗa ;ﾐ W┝ヮWヴｷWﾐIW ゲﾗﾏW Wｷｪｴデ ┞W;ヴゲ ;aデWヴ デｴ;デ W┝ヮWヴｷWﾐIWく Iﾐ ｪWﾐWヴ;ﾉが ヴWﾏWﾏHWヴｷﾐｪ ヮ;ゲデ 
W┗Wﾐデゲ ﾗヴ W┝ヮWヴｷWﾐIWゲ デWﾐSゲ デﾗ ｴ;┗W デｴW WaaWIデ ﾗa IヴW;デｷﾐｪ ; さヮﾗゲｷデｷ┗W ゲヮｷﾐざ ﾗﾐ デｴﾗゲW W┗Wﾐデゲ ﾗヴ W┝ヮWヴｷWﾐIWゲく40 
In reaching our relatively modest conclusions, we rely on the following observations. First, the students 
themselves felt that they were representative of their cohort. Second, there is no reason to suppose they 
were different from the rest of their cohort. These particular students went on to legal careers, of various 
sorts, or related graduate employment, as the rest of their cohort did. 
                                                 
39
 See, e.g., Marsh, (1984) supra n 5, p 717, citing five longitudinal studies, including Overall and Marsh, (1980), supra n 
5; Benton and Cashin, supra n 5; Kulik, supra n 5. 
40
 See, e.g., C Fernyhough, Pieces of Light: The New Science of Memory (London: Profile Books, 2013). 
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The introduction of PBL into all elements of a core module with a large cohort was very ambitious and so it 
could be argued that this module might stand as an example of attempting to do too much too soon.  A 
more gradual approach might have seen student satisfaction in 2007, and also later, once the gradual 
ｷﾐデヴﾗS┌Iデｷﾗﾐ ﾗa デｴW さﾐW┘ざ ゲデ┞ﾉW ﾗa ﾉW;ヴﾐｷﾐｪ ┘;ゲ IﾗﾏヮﾉWデWく  Yet, students taking the module in 2007 got good 
results, in fact the overall examination grades for the module were similar to previous versions of the 
module, with slightly more at the first class and fail ends of the curve. 
As noted above, one possible explanation for the student feedback in 2007 is a disparity between the 
ﾏﾗS┌ﾉW Iﾗﾐ┗Wﾐﾗヴげゲ41 ;HｷﾉｷデｷWゲ デﾗ ヮヴﾗ┗ｷSW さIﾗﾐ┗Wﾐデｷﾗﾐ;ﾉざ デW;Iｴｷﾐｪが Iﾗﾏヮ;ヴWS デﾗ ｴWヴ ;HｷﾉｷデｷWゲ ┘ｷデｴｷﾐ ; PBL 
method.  We think this an unlikely explanation, for the reasons we give above and especially as student 
satisfaction of the teaching provided by the module convenor and the teaching team was consistently high in 





 published studies, including longitudinal research, showed that student evaluations of a 
particular university teacher are reliable across courses.  The more likely explanation, therefore, is that the 
students did not appreciate the learning style in 2007.  The 2015 data suggests that they did come to 
appreciate it later.  O┌ヴ ゲデ┌S┞ ヴWｷﾐaﾗヴIWゲ デｴW ｷﾐデ┌ｷデｷ┗W けIﾗﾐ┗Wﾐデｷﾗﾐ;ﾉ ┘ｷゲSﾗﾏげ デﾗ デｴW WaaWIデ デｴ;デ ゲデ┌SWﾐデゲ ;ヴW 
not able to appreciate the long-term value of university learning experiences until they have spent several 
years out of education, in the world of graduate employment.
44
  It suggests that the literature on reliability 
of student evaluations of teaching over time should be adjusted, to reflect relationships between perceived 
value to employability at different times in a ゲデ┌SWﾐデっｪヴ;S┌;デWげゲ ﾉｷaWく 
The ratings and student feedback on the module improved somewhat in subsequent years, as modifications 
in the second and subsequent iterations, such as the introduction of podcasts to provide basic subject 
information and lectures on current trends in EU Law, were well received by students. These modifications 
represent something of a compromise on the original strategy and a proactive response to student feedback, 
デｴWヴWH┞ ヮヴﾗ┗ｷSｷﾐｪ ｪヴW;デWヴ ゲ┌ヮヮﾗヴデ ;ﾐS さゲI;aaﾗﾉSｷﾐｪざ aﾗヴ ゲデ┌SWﾐデ Wﾐｪ;gement.45 Tｴｷゲ W┝デヴ; さゲI;aaﾗﾉSｷﾐｪざ ┘;ゲ 
more like ゲデ;ﾐS;ヴS ゲデ┞ﾉW さﾉWIデ┌ヴWゲざ ﾗﾐ デｴW IﾗヴW IﾗﾐデWﾐデ. Students who were less comfortable with the open-
ended and student-led aspects of PBL could access デｴｷゲ ﾏﾗヴW さデヴ;Sｷデｷﾗﾐ;ﾉざ デW;Iｴｷﾐｪ.  On reflection, a more 
blended, gradual approach to implanting PBL into the EU Law module may have been less traumatic and just 
;ゲ ヴW┘;ヴSｷﾐｪ aﾗヴ デｴW ゲデ┌SWﾐデゲく B┌デ ﾗa Iﾗ┌ヴゲWが ﾗヮヮﾗヴデ┌ﾐｷデｷWゲ ふ;ﾐS a┌ﾐSｷﾐｪぶ デﾗ SW┗Wﾉﾗヮ さｷﾐﾐﾗ┗;デｷﾗﾐざ ;ヴW ヴ;ヴWﾉ┞ 
available for such incremental approaches. CWヴデ;ｷﾐﾉ┞ デｴW ゲ┌ヮヮﾗヴデ ﾗaaWヴWS H┞ “ｴWaaｷWﾉSげゲ CILA““ ┘ﾗ┌ﾉS ﾐﾗデ 
ｴ;┗W HWWﾐ ;┗;ｷﾉ;HﾉW aﾗヴ ;ﾐ ｷﾐIヴWﾏWﾐデ;ﾉ ;ヮヮヴﾗ;Iｴが ﾐﾗデ ﾉW;ゲデ HWI;┌ゲW CILA““げ a┌ﾐSｷﾐｪ ┘;ゲ Iﾗﾐゲデヴ;ｷﾐWS デﾗ ; 
particular, relatively short, time frame. 
PBL ;ﾐS ﾗデｴWヴ さﾐW┘ざ デW;Iｴing methods often present the secret of their success as communicating with the 
students why they are being asked to learn in the way they are being asked to learn.
46
  Certainly the module 
convenor and team made significant efforts to offer such explanations, and to keep multiple lines of 
communication open with the students.  These were reinforced in subsequent iterations of the module.  But 
our I;ゲW ゲデ┌S┞ ゲｴﾗ┘ゲ デｴ;デ デｴWヴW ｷゲ ;ﾐ ｷﾏH;ﾉ;ﾐIW HWデ┘WWﾐ さデヴ;Sｷデｷﾗﾐ;ﾉざ ;ﾐS さW┝ヮWIデWSざ ふさW;ゲ┞ざぶ ┘;┞ゲ ﾗa 
                                                 
41
 It is also possible that the fact that the module convenor is a woman is relevant, see, e.g., Boring, et al, supra n 3; L 
M;INWﾉﾉ Wデ ;ﾉが けWｴ;デげゲ ｷﾐ ; N;ﾏWい E┝ヮﾗゲｷﾐｪ ｪWﾐSWヴ Hｷ;ゲ ｷﾐ ゲデ┌SWﾐデ ヴ;デｷﾐｪゲ ﾗa デW;Iｴｷﾐｪげ ヴヰ ふヴぶ Innovation in Higher 
Education (2015) 291-303.  
42
 Murray, supra n 5. 
43
 Benton and Cashin, supra n 5. 
44
 This conclusion was also reached by a study of 817 alumni of the Department of Earth Sciences at Dartmouth College, 
New Hampshire. This found a significant correlation between ratings of courses and ratings of how effective the courses 
were for the career ﾗa デｴW ;ﾉ┌ﾏﾐ┌ゲっ; IﾗﾐIWヴﾐWSく C E ‘Wﾐゲｴ;┘が けLﾗﾗﾆｷﾐｪ H;Iﾆぎ Wｴ;デ Sﾗ ｪWﾗゲIｷWﾐIWゲ ｪヴ;S┌;デWゲ ┗;ﾉ┌W 
ﾏﾗゲデ aヴﾗﾏ デｴWｷヴ ;I;SWﾏｷI W┝ヮWヴｷWﾐIWいげ ヱヶ ふヶぶ GSA Today (2016) 44-45. Notably, Benton and Cashin, supra n 5, report 
デｴW けIﾗﾐ┗Wﾐデｷﾗﾐ;ﾉ ┘ｷゲSﾗﾏげ ;ゲ ; けヮWヴゲｷゲデWﾐデ ﾏｷゲIﾗﾐIWヮデｷﾗﾐげ ふヮ ヲぶが H┌デ ﾗaaWヴ ﾐﾗデｴｷﾐｪ ﾗデｴWヴ デｴ;ﾐ デｴW O┗Wヴ;ﾉﾉ ;ﾐS M;ヴゲｴが 
supra n 5, study, which reports the views of former students a year after graduation. 
45
 Hmelo-Silver, et al, supra n 16. 
46
 See, e.g., Clough and Shorter, supra n 19, p 301. 
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teaching, where students do not perceive a requirement to explain why; and other ways of promoting 
learning in Higher Education, where they do.  Indeed, at least in some contexts, such expectations may 
extend beyond students, to colleagues and line managers. If a university department were able to adopt a 
consistent approach to skills-H;ゲWS ﾉW;ヴﾐｷﾐｪ ;ゲ さﾐﾗヴﾏ;ﾉざ ﾉW;ヴﾐｷﾐｪが ゲデ┌SWﾐデゲ ﾏｷｪｴデ ヴWゲヮﾗﾐS SｷaaWヴWﾐデﾉ┞く This 
imbalance of expectations for explanations makes the use of さalternativeざ pedagogies more labour 
intensive. 
Levels of student satisfaction expressed through feedback on the module did not recover to the levels from 
before PBL was introduced until the module was taken over by a new convenor who abandoned the PBL 
approach altogether, retaining only small aspects of the module design, such as asking the students to 
undertake independent group work before standard style seminars.  Introducing an ambitious pedagogical 
approach, without hope of evidence of student appreciation of the benefits of that approach, until some 
eight years later, is a highly risky strategy.  At an individual level, it would be a particularly precarious 
approach for an early career academic, whose teaching credentials were subject to probation.  Students 
reporting dissatisfaction in feedback can delay career progression.  Even if career progression is not an issue 
ふ;ゲ ｷﾐ デｴｷゲ I;ゲWぶが ﾗデｴWヴ H;ヴヴｷWヴゲ ﾏ;┞ ;ヴｷゲWが aﾗヴ W┝;ﾏヮﾉW HWｷﾐｪ ヴWケ┌ｷヴWS デﾗ ;IIﾗ┌ﾐデ デﾗ ﾗﾐWげゲ HW;S ﾗa “Iｴﾗﾗﾉ aﾗヴ 
student complaints, which could reflect badly in an appraisal or even a pay review.  Even though by 2015, 
the students really appreciate what they learned through the module, in the current Higher Education 
environment, incentives for designing learning in this way are few.  The prevailing culture of paying attention 
to contemporaneous student assessment of their learning experience (through mechanisms such as module 
and teacher feedback; the NSS) strongly encourages academic staff to adopt teaching strategies that fall well 
within the comfort zones of the students on their modules,.
47
 and align with established practice in their 
institutional settings.  Moreover, there are powerful institutional drivers to keeping ゲデ┌SWﾐデゲ さゲ;デｷゲaｷWSざ ;デ 
the time of their learning, especially if metrics-based assessments of quality of teaching/student learning 




Disincentives to adopting PBL or similar learning approaches apply even where those designing student 
learning are familiar with the pedagogical literature that suggests ゲ┌Iｴ さ;ﾉデWヴﾐ;デｷ┗Wざ ゲデヴ;デWｪｷWゲ ;ヴW HWデデWヴ 
suited to adult learning in Higher Education settings, and better suited to the employability/skills agenda.  
More challenging modes of learning will provide more appropriate support for development of the very skills 
prized by future employers that mechanisms such as the TEF are supposed to improve.  The employability 
;ｪWﾐS; ｷﾏヮﾉｷWゲ ; SｷゲデｷﾐIデｷﾗﾐ HWデ┘WWﾐ ふデヴ;ﾐゲaWヴ;HﾉWぶ ゲﾆｷﾉﾉゲ ;ﾐS ふ;I;SWﾏｷIぶ けHﾗS┞ ﾗa ﾆﾐﾗ┘ﾉWSｪWげっIﾗﾐデWﾐデく  B┌デ 
these are not really distinct in the way that is implied.  Skills are learned through engagement with content.  
Tｴｷゲ デ┞ヮW ﾗa ﾉW;ヴﾐｷﾐｪ ふ┘ｴWヴW ゲﾆｷﾉﾉゲ ;ヴW けH┌ｷﾉデ-ｷﾐげ ヴ;デｴWヴ デｴ;ﾐ けHﾗﾉデ-ﾗﾐげぶ ｷゲ ヴWIﾗｪﾐｷゲWS ;ゲ ﾏﾗゲデ ;ヮヮヴﾗヮヴｷ;デW aﾗヴ 
skills development:
49
 the case study we discuss shows how difficult it is to implement that realisation in the 
contemporary Higher Education context.  
A peer review of an earlier version of this article IヴｷデｷIｷ┣WS ｷデ aﾗヴ W┝ヮヴWゲゲｷﾐｪ ; さデW;IｴWヴ ﾆﾐﾗ┘ゲ HWゲデざ view.  Of 
course, in one sense, we reject such a view entirely に the whole point of developing an approach for this 
module based on IBL/PBL was precisely to embody the idea that students and academic staff are learners. 
The problems that the students were engaging with on the module were problems to which there were no 
obvious or straightforward answers に they were like さヴW;ﾉ ┘ﾗヴﾉSざ legal problems.  The academic staff on the 
module team were learning what the answers might be, as we gave feedback/feedforwaヴS ﾗﾐ デｴW ゲデ┌SWﾐデゲげ 
work. The collaborative learning on the module is one of the themes that emerged from our analysis. 
                                                 
47
 See Wilson supra n 3; but see Murray supra n 5, although Murray does admit that data on this question is limited. 
48
 House of Commons, Business, Innovation and Skills Committee, The Teaching Excellence Framework: Assessing 
quality in Higher Education (London: HMSO, 2016). 
49
 See Wingate, supra n 33. 
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But it is true that, in another sense, we do want to suggest here that sometimes and about some matters, 
the teacher does know best に at least at a particular moment in time.  That さbetter knowingざ comes from the 
greater experience of academic staff, compared to that of the undergraduate students we teach (in general 
に though noting that mature undergraduate students may in fact have considerably greater experience in 
some things than the academic staff who teach them).  It also comes from our scholarship of learning and 
teaching, our engagement with pedagogical literature in our discipline and beyond.  We agree with the 
recommendation that student evaluation be used only to assess some aspects of teaching, not course design 
or teaching methods.
50
  Our evidence for this assertion comes from the realizations of the students whose 
views in 2015 we report here.  Of course, many academics would be able to recount numerous anecdotal 
experiences and exchanges that also support these conclusions.  The quotation from the David Lodge novel 
with which we began draws on such experiences for its humorous effect.  We have cited above some of the 
very small number of truly longitudinal studies that have also explored these questions. 
Student evaluation of teaching is not new, but its meaning and significance are being reframed in the light of 
デｴW aﾗヴデｴIﾗﾏｷﾐｪ けTW;Iｴｷﾐｪ E┝IWﾉﾉWﾐIW Fヴ;ﾏW┘ﾗヴﾆげく  TｴW TEF ゲｷデゲ ┘ｷthin a suite of mechanisms pursuing 
governmental agendas focused on what authors such as Collini,
51
 in general, and Thornton,
52
 in the case of 
ﾉ;┘が ゲWW ;ゲ デｴW けﾏ;ヴﾆWデｷゲ;デｷﾗﾐげが けヮヴｷ┗;デｷゲ;デｷﾗﾐげが ﾗヴ けIﾗﾏﾏﾗSｷaｷI;デｷﾗﾐげ ﾗa HｷｪｴWヴ ES┌I;デｷﾗﾐく  Wｷデｴｷﾐ デｴｷゲ 
conception of university learning, students are to be developed, and equipped with skills, for the future に in 
particular, for future employment.  The desires of students and their consequent assessments of their 
learning experiences are informed by their developmental and life stage, rather than by a longer view. If 
based on the assessments of those students, the TEF will reward short-termism.  It will dis-incentivise modes 
of student learning that are uncomfortable in the present moment, even if they will be valued by the 
students concerned (and their employers) in the future.  Ironically, it will therefore discourage the very 
commodification of Higher Education that it is supposed to support.  
 
  
                                                 
50
 “WWが Wくｪくが “ C;ゲｴｷﾐが けDWaｷﾐｷﾐｪ ;ﾐS E┗;ﾉ┌;デｷﾐｪ CﾗﾉﾉWｪW TW;Iｴｷﾐｪげ IDEA P;ヮWヴ Nﾗ ヲヱ ふヱΓΒΓぶ http://ideaedu.org/wp-
content/uploads/2014/11/Idea_Paper_21.pdf.  
51
 S Collini, What are Universities For? (London: Penguin, 2012); see also L Back, Academic Diary: Or Why Higher 
Education Still Matters (London: Goldsmiths Press, 2016). 
52
 M Thornton, Privatising the Public University: The Case of Law ふAHｷﾐｪSﾗﾐぎ ‘ﾗ┌デﾉWSｪW ヲヰヱヲぶき ゲWW ;ﾉゲﾗ A Fヴ;ﾐIｷゲが けLWｪ;ﾉ 
Education, Social Mobility, and Employability: Possible Selves, Curriculum Intervention, and the Role of Legal Work 
E┝ヮWヴｷWﾐIWげ ヴヲ ふヲぶ Journal of Law and Society (2015) 173-201; H Sommerlad, R Young, S Vaughan and S Harris-Short, 
けTｴW F┌デ┌ヴWゲ ﾗa LWｪ;ﾉ ES┌I;デｷﾗﾐ ;ﾐS デｴW LWｪ;ﾉ PヴﾗaWゲゲｷﾗﾐげ ｷﾐ “ﾗﾏﾏWヴﾉ;S Wデ ;ﾉが WSゲが The Futures of Legal Education and 
the Legal Profession (Oxford: Hart, 2015). 
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Appendix 1: Standard School of Law module questionnaire 2007-08 
Appendix 1: 
TｴW けゲデ;ﾐS;ヴSげ “ｴWaaｷWﾉS L;┘ “Iｴﾗﾗﾉ ﾏﾗS┌ﾉW aWWSH;Iﾆ aﾗヴﾏ ｷﾐ ┌ゲW ｷﾐ ヲヰヰΑっヰΒぎ 
 
1. Q1 Your gender.  
a. Male  
b. Female  
2. Q2 Your level  
a. 1  
b. 2  
c. 3  
d. 4  
e. Erasmus  
3. Q3 I thought the module was interesting  
a. Disagree a lot  
b. Disagree a bit  
c. Neutral  
d. Agree a bit  
e. Agree a lot  
4. Q4 There was more work on this module than others with the same credits  
a. Disagree a lot  
b. Disagree a bit  
c. Neutral  
d. Agree a bit  
e. Agree a lot  
5. Q5 It was hard to get the materials to study for the module.  
a. Disagree a lot  
b. Disagree a bit  
c. Neutral  
d. Agree a bit  
e. Agree a lot  
6. Q6 I would have prefered another form of assessment for the module  
a. Disagree a lot  
b. Disagree a bit  
c. Neutral  
d. Agree a bit  
e. Agree a lot  
7. Q7 Lectures: are they helpful as a means of adding to your knowledge of this subject?  
a. Yes  
b. No  
8. Q8 Lectures: are they helpful as a means of raising your critical awareness of the subject?  
a. Yes  
b. No  
9. Q9 Tutorials /Seminars: are they helpful as a means of adding to your knowledge of this subject?  
a. Yes  
b. No  
10. Q10 Tutorials / Seminars: are they helpful as a means of raising your critical awareness of the subject?  
a. Yes  
b. No  
11. Q11 The MOLE E-learning page enhanced the teaching of this module  
18 
 
a. Disagree a Lot  
b. Disagree a bit  
c. Neutral  
d. agree a bit  
e. agree a lot  
12. Q12 Finally make any comments you want (positive and / or negative) about the course.  
Appendix 2: Supplementary questionnaire used for this module in 2007/08: 
1. Study time: The amount of time I spent studying for the EU Law module was approximately  
a. More than 15 hours per week  
b. 10 to 15 hours per week  
c. 5 to 9 hours per week  
d. 2 to 4 hours per week  
e. Less than 2 hours per week  
2. Reading: Of the 12 chapters in the textbook that covered the material for the EU law module, I read  
a. More than 90%  
b. 80% to 90%  
c. 65% to 79%  
d. 50% to 64%  
e. Less than 50%  
3. Group participation: My group work participation in my colloquia (compared to others in my group) was 
about  
a. More than 90%  
b. 80% to 90%  
c. 65% to 79%  
d. 50% to 64%  
e. Less than 50%  
4. Attendance: I attended approximately ______% of the class sessions and lectures  
a. More than 90%  
b. 80% to 90%  
c. 65% to 79%  
d. 50% to 64%  
e. Less than 50%  
5. Format: The format of the EU Law module encouraged me to develop skills and approaches to learning 
that will be useful to me in my professional life.  
a. Strongly Agree  
b. Agree  
c. Neutral  
d. Disagree  
e. Strongly Disagree  
6. Skills emphasis: I benefited from the emphasis on reading, writing, and note-taking skills.  
a. Strongly Agree  
b. Agree  
c. Neutral  
d. Disagree  
e. Strongly Disagree  
7. Skills learning: I learned useful reading and writing skills on this module.  
a. Strongly Agree  
b. Agree  
c. Neutral  
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d. Disagree  
e. Strongly Disagree  
8. Collaborative learning skills: I developed my skills as a collaborative learner on this module.  
a. Strongly Agree  
b. Agree  
c. Neutral  
d. Disagree  
e. Strongly Disagree  
9. Independent learning skills: This module helped me to develop my independent learning skills.  
a. Strongly Agree  
b. Agree  
c. Neutral  
d. Disagree  
e. Strongly Disagree  
10. Confidence: This module has helped me become more confident as a learner.  
a. Strongly Agree  
b. Agree  
c. Neutral  
d. Disagree  
e. Strongly Disagree  
11. Evenness of workload: I worked throughout this module, not just to prepare for end-of-term tests.  
a. Strongly Agree  
b. Agree  
c. Neutral  
d. Disagree  
e. Strongly Disagree  
12. Responsibility: I feel that the EU Law module encouraged me to take responsibility for my own learning.  
a. Strongly Agree  
b. Agree  
c. Neutral  
d. Disagree  
e. Strongly Disagree  
13. Motivating: I found the EU Law module enjoyable and motivating.  
a. Strongly Agree  
b. Agree  
c. Neutral  
d. Disagree  
e. Strongly Disagree  
14. Active role: I feel that the format of the EU Law module encouraged me to take an active role in the 
class.  
a. Strongly Agree  
b. Agree  
c. Neutral  
d. Disagree  
e. Strongly Disagree  
15. Learning journal: I used the learning journal on MOLE  
a. Yes  
b. No  
16. Learning journal perception: If you used the learning journal, please answer the following: I found the 
learning journal a useful mechanism in providing guidance and support for my learning on the module.  
a. Strongly Agree  
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b. Agree  
c. Neutral  
d. Disagree  
e. Strongly Disagree  
f. Did not use  
17. Discussion board: I used the discussion board on MOLE.  
a. Yes  
b. No  
18. Discussion board usefulness: If you used the discussion board, please answer the following: I found the 
discussion board a useful mechanism in providing guidance and support for my learning on the module.  
a. Strongly Agree  
b. Agree  
c. Neutral  
d. Disagree  
e. Strongly Disagree  
f. Did not use  
19. Extra note-taking session: I attended the extra note-taking session.  
a. Yes  
b. No  
20. Usefulness of note-taking session: If you attended the note-taking session, please answer the following: I 
found the note-taking session a useful mechanism in providing guidance and support for my learning on the 
module. 
a. Strongly Agree  
b. Agree  
c. Neutral  
d. Disagree  
e. Strongly Disagree  
f. Did not take  
21. Support and guidance: I was provided the support and guidance I needed to carry out the inquiry-based 
tasks required in the EU Law module.  
a. Strongly Agree  
b. Agree  
c. Neutral  
d. Disagree  
e. Strongly Disagree  
22. Results: I am pleased with my results on the EU Law module.  
a. Strongly Agree  
b. Agree  
c. Neutral  
d. Disagree  
e. Strongly Disagree  
23. Suggestions or comments: Please add any suggestions or other thoughts here  
 
Appendix 3: Focus group questions for EU Law students 
Friday 16
th
 November 2007, CILASS 5, Information Commons 
 What sorts of work are you doing outside scheduled classes?  
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[Reading textbooks; taking notes] 
 How much do you do, on average, each week?  
 How does this work relate to the colloquia/ seminars/ lectures? 
 Why do you think the course is structured in the way that it is?  
o What do you think is the point of the problem questions? 
o Do you find the interactive lectures/ 1 minute papers useful? 
o Why do you think this course involves the use of non-traditional lectures?  
 How do you feel that this module relates to Understanding Law and other modules you have done in the 
past/ are doing now? 
 AヴW デｴWヴW ;ﾐ┞ デｴｷﾐｪゲ デｴ;デ ┞ﾗ┌ ┘ﾗ┌ﾉS ﾉｷﾆW デﾗ ゲWW ｷﾐ デｴW ﾉWIデ┌ヴWゲ デｴ;デ ;ヴWﾐげデ ｷﾐ デｴWﾏ ;デ デｴW ﾏﾗﾏWﾐデ ふｪｷ┗Wﾐ 
the parameters that exist)?  
[The lecture schedule is flexible and what you say here can change it] 
 Do you feel that the seminars/ colloquia are meeting your needs? 
 What do you think about the overarching problems?  
 Have any of you been to see (or email or contact via MOLE) the module or seminar leaders about any 
concerns that you have?  
 
 
 
